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Setting

A partnership between an accredited U.S. university and a teacher training institute in the province of Nagaland,
India is central to this case study of a COIL conversation model course. In comparison to India’s overall
enroliment of secondary and higher education students at 26.3 percent, Nagaland’s enroliment is at 18.7 percent
(The Morning Express, July 2021). One reason for this lower enroliment rate in Nagaland is the lack of qualified
teachers.
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The teacher training institute in Nagaland offers a two-year pre-service course of study preparing individuals for
the provincial state board of teacher education examination. Those who successfully complete the course and
examination have a very high likelihood of finding placement in public or private elementary or secondary
educational institutions in Nagaland or other parts of India.

Despite strong traditions of English language learning throughout India, the numerous individual tribes in
Nagaland each speak different local languages. Even though the pre-service course is completely residential
and is conducted in English, the teacher training institute finds that not all trainees come to the institute with the
same level of English language development. Therefore, the institute provides various activities which help the
trainees acquire the necessary language, communication, and leadership skills, to be teachers of quality.

A partnership between a U.S. university and the Indian teacher training institute was created to find a low-cost
way to address the English language learning proficiency gaps. In light of the ongoing COVID-19 pandemic and
challenges presented to global mobility, the U.S. university and the Indian teacher training institute developed a
collaborative online international learning (COIL) course. The course was designed to provide the opportunity
for expanded global citizenship and language exchange via the online platform Zoom.

Case

A COIL course was developed to provide the Nagaland teachers-in-training with opportunities to practice
conversational English with volunteers recruited by the U.S. university. The intended goals for the COIL
conversational model course were two-fold. First, for Nagaland teachers-in-training, the goal was to improve
their English speaking and listening skills. Second, for the U.S. university, the goal was to engage volunteer
students, faculty, staff, and community members in an intercultural exchange experience that promotes lifelong
learning. The COIL course included conversation sessions between volunteers and teachers-in-training that
lasted for approximately 60-minutes each week for four weeks. Cultural, educational, leadership, and social
justice issues were discussed during each session which were in line with the institutional missions of both the
U.S. and Indian institutions.

The first time the course was offered 31 volunteers and 90 teachers-in-training agreed to participate in the
course. However, due to life challenges experienced by volunteers only approximately 17-20 volunteers regularly
participated in each session. In contrast all 90 of the Nagaland teachers-in-training were present each week. All
participants joined the same Zoom session on the same day at 8:00 am (Central Time U.S.)/6:30 pm (India)
resulting in a Zoom session with over 100 participants each week. A faculty member from the U.S. university
facilitated the Zoom technology by creating and managing the breakout rooms for all the sessions.

Challenges with the first iteration of the course included (1) the ratio of English speaking volunteers to teachers-
in-training was off balance (i.e., on average each breakout room had one volunteer and around 6 teachers-in-
training), (2) many of the teachers-in-training were hesitant / resistant to turning on their cameras citing issues
of comfort and/or bandwidth, and (3) because the teachers-in-training are living in residence during their pre-
service training, many of them were gathered in the same common space using the microphone and speaker on
their mobile devices leading to audio issues because of feedback and echoing. These challenges made it difficult
to provide a virtual classroom setting conducive to language and cultural exchange.
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The second time the course was offered 42 volunteers agreed to participate with the same 90 teachers-in-
training. To enhance the experience and improve the ratio of volunteers to teachers-in-training, two separate
Zoom sessions were offered on different days. By offering the course on two different days the Zoom session
only had approximately 60 participants therefore the volunteer to trainee ratio was on average one to three. In
addition, the faculty facilitator began each session with icebreakers using the Zoom chat box and reaction icon
functions to encourage teachers-in-training to communicate with their volunteer conversation partner even if they
were hesitant to unmute or turn on their video.

For both sessions, a Google Classroom was used to coordinate conversation worksheets, Zoom links, and exit
tickets for both the volunteers and teachers-in-training. The exit tickets were designed and managed by the
faculty member. Broadly, the exit tickets, along with the informal polls and debriefing sessions with volunteers,
demonstrated growth in English language proficiency as felt by the teachers-in-training and as assessed by the
volunteers. In addition, both volunteers and teachers-in-training shared that they valued the cross-cultural
conversations and appreciated the greater international and global perspectives these technology-enabled
conversations provided.

The current structure of facilitating the COIL course is informal and situated primarily with the faculty member
within the U.S. university. While the international education administrative offices of the U.S. university have
been supportive and consultative, their role in the project is currently peripheral. The foreseeable implications of
this case study are: (1) the sharing of informed research and promising practices around the field of international
education and lifelong leadership development using COIL and (2) the consideration of how more students and
lifelong learners can experience sustainable global leadership through collaborative, global, online modalities.
As the number and type of COIL course models continue to increase, international education and leadership
educators will seek out these types of evidence-based practices that give people unique opportunities to engage
globally so they can relate to leadership everywhere.

Discussion Questions
As you consider this case, discuss:

e What concerns might there be regarding the sustainability of this COIL course program? What are some
tactics that the U.S. or Indian partner institutions might implement to bolster the sustainability of this
program?

e Volunteer attrition on the U.S. side of the partnership appears to have been a challenge resulting in less-
than-ideal English speaker to trainee ratios. What are some tools and/or approaches that might reduce
this attrition?

e What non-monetary incentives might be appropriate for volunteers to encourage them to commit their
time and energy more consistently over a four-week timeframe?
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The lack of camera use on the part of the Nagaland teachers-in-training creates challenges for the
volunteers to determine how engaged some teachers-in-training are. Is this something that can / should
be addressed? What strategies and approaches might minimize the technological or sociocultural
challenges associated with turning on the cameras?

There are pros and cons to technology enabled learning like COIL. What other technology enabled
learning models might be effective at fostering the English language skills of teachers-in-training?
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